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Introduction 
 

The purpose of Response to Instruction (RTI) is to improve educational outcomes for all students. 
Specifically, RTI provides early intervention to struggling learners in general education settings. 
RTI provides a continuum of evidence-based, tiered interventions with increasing levels of intensity 
and duration.  This document defines the central components of RTI and provides explanations of 
procedures that will assist Problem Solving Teams (PSTs) in their team meetings, data collection, 
and monitoring of a student's response to instruction.   

 
Main components of RTI: 

 Multi-tiered system 

 Universal screening to identify students 

 Frequent progress-monitoring 

 Data-driven decision-making to guide the selection of evidence-based interventions 

 
Additionally, RTI is encompassed within the Multi-tiered System of Supports (MTSS) which is a  
model that uses data-driven problem-solving and incorporates system-level change to address both  
the academic and non-academic needs of all students. This model is often intertwined with the  
Whole Child approach.   

 
Tiered Instruction and Intervention Model 

 
Response to Instruction is defined as an instructional framework that promotes a well-integrated 
system connecting general, gifted, supplemental, and special education services in providing 
high quality, standards-based instruction and intervention that is matched to students' academic, 
social-emotional, attendance, and behavioral needs. RTI combines core instruction, assessment, 
and intervention within a multi-tiered system to increase student achievement and reduce behavior 
problems (ALSDE, 2009). 

 
ACADEMICS ATTENDANCE  BEHAVIOR 
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Goal Met 

Return or remain in Tier I. 

Notify parent of progress. 

Making Progress  

Develop, revise or continue 

Tier 2 intervention plan. 

Notify parents of progress. 

 

 No or Negative Progress 
Refer back to PST for Tier 3 

intervention plan. 

Notify parents of PST referral. 

 

 

 

  

 

 

 

 
 

Universal Screening for All Students 

 
ACT Plus Writing              i-Ready Diagnostic                 STAR (Reading) 

 
                             STAR (Math)                                                             PreACT                                                 IXL 

 

    ACAP Summative       Scantron Performance Series          SPIRE      FBA    

 
 
 

Problem Solving Team (PST) 

(Including administrators, counselors, reading coaches, special education teachers, intervention teachers, 

etc.) Review data to determine which students meet grade level benchmark standards.  Determine at-risk 

students based on screeners, behavior, attendance, and medical concerns. 
 

 
 
 

Tier 1 

Students meeting 

benchmark standards 

remain in Tier I. 

Tier 2 

Students who do not meet benchmark standards based on screeners, 

have extenuating medical situations, attendance concerns, and 

behavioral concerns will be considered for Tier 2 interventions. 
 
 
 

 
Tier 2 Requirements 

• Continue core instruction (Tier 1) 

• Begin problem-solving process: 

• Identify and analyze the problem (academic concern, 

social or behavioral concerns, attendance, etc.) 

• Develop an intervention plan within the classroom 

• Develop a progress monitoring plan 

• Implement the plan with fidelity 

• Collect and record progress monitoring data 

• Notify parents (by conference or written communication) 
 
 
 
 
 

Data Review 

Progress monitoring data reviewed by grade level/department.   Evaluate the effectiveness of Tier 2 plans. 
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Putting RTI into Practice 
 
Each school is expected to establish a Problem-Solving Team (PST) that utilize a problem-solving 

process to meet the academic, attendance, and behavioral needs of students who are not making sufficient 

progress (at-risk or underachieving). By providing a strong problem-solving process with ongoing 

progress monitoring for assessing the success of targeted and intensive research-based instruction, more 

students will have the opportunity to be academically and behaviorally successful. 

 
Problem Solving Teams 
Diverse representation and teamwork are essential elements of successful Problem Solving Teams. 

Teams should be composed of a variety of school staff, including classroom teachers, counselors, 

special education teachers, reading/curriculum coaches, and administrators.  The team could also be 

comprised of a grade level team or data team. The Problem-Solving Team should also collaborate with 

Speech-Language Pathologist (SLP) regarding students receiving speech services. 

Team members should serve in the following roles to facilitate the work of the team: 

Chairperson 

• Determines which students will be reviewed during each month 

• Shares student list with team members prior to the meeting 

• Invites teachers of students to be reviewed to attend the meeting if they are not part of the team 

• Oversees completion of final data analysis of progress monitoring 

 
Secretary 

• Records decisions made regarding each student reviewed 

• Generates parent progress reports 

 
Timekeeper 

• Allocates time available to discuss each student 

• Helps to ensure the team budgets time efficiently and concludes on time 

 
Data Manager 

• Presents and explains progress monitoring graphs for each student discussed by the team 

• Gathers student intervention documentation forms from intervention teachers for PST review 
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PROBLEM SOLVING TEAM'S WORK AND RESPONSIBILITIES 
 

 
The work of the PST will ensure the consistency and effectiveness of the school's implementation of the 
RTI framework. Much of the work of the PST is documented by the materials included in the Student 
Intervention Folder which should include the PST Student Intervention Documentation Form; PST Student 
Intervention Plan, and copies of progress reports sent to parents. 

 
The following responsibilities detail the work to be accomplished by the PST in assisting with the 
implementation of the RTI framework at the school level: 

 
1. The PST ensures that academic attendance, and behavior screening data are gathered and 
utilized, as well as other important information to determine student needs for interventions 
and to verify the effectiveness of the school's Tier I instruction. 
 
Students in Grades K-3 
Generally, all students in grades K-3 should be screened in the academic areas of math and reading as 
well as behavior at the beginning of each school year. 
Additionally, their progress should be monitored through benchmark assessments conducted at midyear and 
at year's end. This data should be reviewed by the PST to make sure that each student who needs 
intervention is provided that intervention in a timely manner. 

 
Students in Grades 4-12 
Schools may elect to begin the screening process through a records review by examining performance on 
high stakes tests such as The ACT, Scantron Performance Series, STAR (Reading & Math) combined with a 
review of attendance, grade or course failures, and other risk factors. If this initial records review screening 
process reveals that the student is at risk for academic or behavioral difficulties, the screening process 
should conclude with administration of a scientific, research-based procedure in the areas of suspected 
difficulty. 

 
2. The PST ensures that tiers of scientific, research-based instruction and intervention are 
provided with consistency.  
 
The consistent provision of scientific, research-based instruction and tiers of intervention is a key element 
of the RTI framework. The PST's review of data from screening, benchmark assessments, and progress 
monitoring   will provide   initial   information   about the effectiveness   of instruction   and interventions. 
Administrators   should   also   be   collecting   and   maintaining   information   through   walkthroughs   and 
observations that may be used to evaluate the environment in the classroom and to document consistency 
of the school's implementation of scientific, research-based instruction and interventions. 

 
3. The PST ensures that decisions to move students through the tiers are made with 
consistency and are based on student data. 
 
Generally, decisions are based on data derived from screening procedures, benchmark testing, and progress 
monitoring. 
 
Examples of criteria or decision rules used to determine the student's need for initial intervention could 
include (but are not limited to) the following: 
• All students who score well below benchmark on the ACT Plus Writing or S c a n t r o n  

P e r f o r m a n c e  S e r i e s  will be considered for intervention in the identified area of need. 

•   All students who score below the 1Oth percentile on any component of the screening measure will be   
          considered for intervention in the identified area of need. 
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Examples of criteria or decision rules used to determine the student's need for movement to a more 
intensive level of intervention could include (but are not limited to) the following: 

•  If the student progress monitoring data reflect continually indicate no improvement, the PST should 
begin to discuss the need to intensify or alter the intervention. 

•  If the student progress monitoring data reflect less than 50% of the goal-based rate of improvement 
(ROI) after at least 8 weeks of intervention, the PST should consider the need to intensify or alter 
the intervention. 

•  Rate of Improvement (ROI)- A student's rate of improvement on progress monitoring tests is the 
number of units of measure (i.e. words read correctly, correct responses, correct digits) a child has 
made per week since the beginning of the supplemental intervention. To discover this rate, divide 
the total number of units gained by the number of weeks that have elapsed. (ex. 16wrc/9 weeks= 
1.5 wrc/week). The rate of improvement is compared to the rate of improvement of a typical peer 
and is one of the factors considered in determining whether a student has made adequate progress. 
The at-risk student's rate of improvement must be greater than the rate of improvement of a typical 
student in order to "close the gap" and return to grade level functioning. 

 
4. The PST ensures that screening data and additional assessment data as needed are 
used in selecting specific interventions to meet individual student intervention needs. 

 
When screening results suggest a need for reading or math intervention, vision and hearing 
screening should be completed and those results should be considered by the PST. When screening 
results suggest a need for reading intervention, the PST will need to analyze screening results to 
determine the type of reading intervention which will best meet the student's needs (i.e. word-level 
intervention or comprehension intervention). 

 
When screening results suggest a need for math intervention, the PST will need to analyze 
results to determine the type of math intervention which will best meet the student's needs (i.e. 
basic operations interventions and math fluency or reasoning and concept application interventions). 

 
5.  The PST ensures   that an intervention plan which includes appropriate and 
measurable intervention goals is established for each student who receives 
intervention. 
 
The PST will develop an intervention plan for each student receiving intervention. 
Intervention goals are set by determining the student's baseline level of performance on the task which 
will be used for progress monitoring and then by deciding the level of performance on the progress 
monitoring task which should be achieved by the student by the end of the year. Goals should be 
established to result in meaningful and measurable academic or behavioral gains. 

 
6. The PST will ensure that appropriate progress monitoring tools are selected to 
measure the student's response to the intervention. 
 
With data-based decision making, it is vitally important that the data appropriately reflect the 
intervention outcomes. If inappropriate progress monitoring tools are utilized, effective interventions 
could be abandoned because the data do not reflect the actual gains made by the student as a 
result of the intervention.  For example, if reading comprehension is the intervention focus, it 
would not be appropriate to monitor comprehension gains with a measure of reading rate. As we 
encourage the student to read, summarize, and reflect, it may be that a progress monitoring tool that 
primarily measures reading rate would not provide information about the degree to which the student's 
comprehension skills are changing. 
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7. The PST ensures that student progress monitoring is conducted on schedule. 
 
When progress is monitored frequently, the PST will have substantial data upon which to make 
recommendations regarding the student's response to intervention within a reasonable time period. 

 

8. The PST reviews- each student's accumulated progress monitoring data on a specified 
schedule (generally, each student should be reviewed monthly). 

 

PST meetings should consist of systematic review of the progress monitoring data accumulated for 

each student receiving intervention as well as discussion of factors related to the student's response to 

the intervention. Progress monitoring data should be graphed and the goal ROI and cumulative achieved 

ROI should be available for discussion. 

 
9. The PST ensures that parents of students receiving intervention are provided with regular 
databased intervention progress reports. 
 

The AAC and federal laws and regulations specify that parents of students receiving interventions must 

be notified periodically of specific progress made by the student. The progress monitoring data discussed 

at the monthly PST meeting along with progress graphs and PST recommendations should be shared 

with parents. A Parent Notification of Intervention Letter will be sent to parents by the PST within one 

week of initiation of intervention. An Intervention Progress Report will be sent to the parent at regular 

intervals. A convenient schedule could be to send the intervention progress report with the report card 

and with the mid-grading period progress report. 

 
10. The PST ensures that, as students transition out of interventions as a result of academic 

or behavior gains, their progress continues to be monitored for a reasonable period 

(generally 10-12 weeks) to ensure a smooth transition into tiers of reduced instructional or 

behavioral support. When a student achieves intervention goals and grade-level standards are met, 

the PST may determine that the student should transition to Tier I Instruction without intervention 

support. When students transition to Tier I without intervention support, progress monitoring should 

be continued for a reasonable period of time to ensure a successful transition and to monitor 

maintenance of gains achieved. 

 
 
***Special Education Completion Considerations 

When the IEP team finds that a student is no longer in need of special education services, the IEP team 

may determine that the student should transition to either Tier II or Tier Ill interventions. In coordination with 

the IEP team, the PST will ensure that appropriate intervention support and progress monitoring are provided 

to the student who is no longer in need of special education services. 
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The Problem- Solving Process 
 

1.  What is the problem/interference? 
 

The concerns about a student should be stated in objective, measurable terms, using direct measures of 

academics and/or behavior. The definition of the concern must focus on teachable skills that can be 

measured and can be changed through the process of instruction. 
 

Gaps can be defined as the difference between what is observed/ measured and an expectation for a 

student. Expectations can be developed based on normative standards, criterion-based measures, 

instructional standards, developmental standards and/or state assessments. 
 

2.  Why is the problem happening? 

 

Gather relevant information about the student and develop potential hypotheses about the probable causes 

of the gap. Gathering information may involve further examination of classroom products, information 

supplied by parents, observations in the instructional settings, or examination of data from state 

assessments. 
 

3.  How are we going to solve the problem? 

 

Develop an instructional and/or behavioral intervention plan that matches the identified student need 

and has the most likelihood of success. 

A good intervention plan: 

• explicitly defines the skills/concepts to be taught; 

• focuses on measurable objectives such as number of behavior incidents or reading fluency measures; 

• defines who will complete various tasks, when and how; 

• describes a plan for measuring and monitoring effectiveness of instruction (including a quantifiable 

baseline and target goal for the skill to be developed). 
 

Implement the plan 
• Monitor the intervention for fidelity of implementation. 

• Progress monitor regularly. 

• Use graphs or other display to make student performance visible. 

• Determine, based on data, whether the intervention or goal needs to be modified. 
 

4.  Did the intervention work? 

• Evaluate student to determine his/her response to the intervention. 

• Decide based on data if the intervention needs to be changed. 

• Consider whether the intensity of the intervention needs to be increased by: 

 reducing the size of the group; 

 increasing the amount of time/ frequency; or 

 narrowing the focus of the instruction. 

• Repeat the problem-solving process if necessary. 
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Progress Monitoring Tools 
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Universal Screeners 
 

 

 ACAP Summative  
 

 ACT Plus Writing- Grade 11 
 

 PreACT- Grade 10 
 

 i-Ready Diagnostic 
 

 Scantron Performance Series – K-12 
 

 SPIRE  
 

 STAR (Reading & Math) 
 

 Functional Behavior Plan (FBA) 
 

 Behavior Intervention Plan (BIP) 
 

 easyCBM.com 
 

 IXL 
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Progress Monitoring Tools 
 

 

Collecting data on how the student is progressing is an essential component of RTI. 

The goal of progress monitoring is to determine if the intervention is appropriate and if 

the intervention is working. The frequency of progress monitoring will depend on the 

intensity of the intervention and the nature of the skill deficits being addressed. 

 
A variety of progress monitoring tools may be used at the local school's decision. However, 

all schools are required to use the Tuscaloosa County School System's benchmark and 

formative assessment tool. 

 
Progress Monitoring Tools: 
 
Scantron Achievement Series 
i-Ready Diagnostic 
Renaissance/STAR Reading & Math 
Functional Behavior Analysis (FBA) with Revisions to the Behavior Intervention Plan 
(BIP) Individual Progress Monitoring Sheet 
New Century  
easyCBM.com IXL 
SPIRE 
Suite 360 
 

Intervention Goal Setting 
 
 
In setting the student's intervention goal, the PST will determine the desired rate of 
improvement (ROI) on the progress monitoring task.
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Tier I Instruction 

 
Tier I (or core) instruction is present at all three levels of the tiered model. 

 
  Maximize instruction for all students by offering each student more of the following: 
 
 

• Repeated opportunities for practices and review. 

• Additional opportunities for correction and feedback. 

• Increased time on task, engaged in instruction and practice. 

• Drill repetition and/or practice review. 

• Monitoring of students to observe and question as they work. 

• Integration of cooperative experiences into instruction. 

• Opportunities for information to be presented using multi-sensory techniques. 

 
Curriculum and Instruction 

Tier I instruction is designed for all students.  This core instruction is delivered by the general 

education teacher and should meet the needs of at least 80 percent of the students.  All students 

should receive high quality research-based instruction that is delivered with fidelity utilizing a 

curriculum that is viable, rigorous, and standards driven. 

 
Tier I instruction should also include universal supports that are available to all students in both 

academics and behavior.   Teachers should routinely use a variety of supports as soon as a student 

begins to struggle in their classroom. Strategies should include flexible grouping, differentiated 

instruction, re-teaching, and multiple opportunities for practice.  Teachers may also adjust their 

method of instruction and provide additional support and/or accommodations. 

 
Assessment 

Assessment should include universal screenings and progress monitoring. Schools should have a 

process for reviewing all students' progress through universal screening tools.   Universal screenings 

are administered to all students to determine their level of mastery of grade level standards.  Screening 

measures should provide an initial indication (baseline data) of which students are entering the 

school year at risk of academic difficulties because they lack the development of critical academic 

and/or behavioral skills as well as students who have exceeded benchmarks and need more 

challenging curricula.  This baseline data is the best indicator of that student's level of performance at 

the beginning of progress monitoring. Information gathered from these screening tools will allow 

teachers to differentiate their instruction based on what students already know and can do.  Once the 

baseline has been established, schools should create benchmarks for progress monitoring and 

provide a structure for reviewing and discussing screening and progress monitoring data so that 

effective adjustments to instruction can be made. 
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Tier II Instruction 

 
Tier II instruction is designed for students who are not adequately progressing in Tier I instruction. 
Interventions as part of Tier II instruction provide additional attention, focus, and support and take place 
in the general education classroom. Tier II interventions should begin as soon as possible after 
students have been identified through screening or benchmark assessments and should be monitored 
regularly and charted showing rate of improvement (ROI). Materials and strategies should be 
specialized, research or evidence-based interventions that are based on the needs of the students 
needing the intervention and should be implemented with fidelity. Materials and strategies should also 
be aligned with Tier I instruction and should include more opportunities for modeling, providing 
examples, corrective feedback, and student practice. 
 
Teachers can maximize instruction by offering each student the following: 
 

• Opportunities for re-teaching in short sessions using a brisk pace. 

• Opportunities for multiple, flexible grouping of students. 

• Adjust and extend time on task for students with skill deficits. 

•  Drill repetition and/or practice review using technology or supplemental resources to 
allow students to access content in multiple ways. 

• Opportunities for completing tasks in smaller steps. 

• Increased opportunities for concept reinforcement using visuals, charts and models. 

• Opportunities for self-correcting or teaching personal management skills. 

• Targeted classroom management for students with behavioral deficits. 

 
Curriculum and Instruction 
Tier II interventions are explicit, systematic, and aligned with Tier I instruction.  Instructional 
interventions are differentiated, scaffolded, and targeted based on the needs of individual students as 
determined by assessment data. 
 
Tier II instruction for enrichment should contain sufficient depth, breadth, and complexity to increase 
individual student skills and concept formation. 

 
Assessment 
Assessment should be more focused, diagnostic in nature, and should be based on specific skill needs. 
Results should lead directly to intervention services.  Once an intervention is in place, response to the 
instruction should be monitored and charted regularly (i.e., weekly). 
 
When selecting assessments at the Tier II level, the focus should be on identifying the specific skills 
that need work and how best to meet specific academic or behavioral needs.  Discussion of student 
progress in Tier II should take place formally in team meetings as well as informally between the general 
education teacher and interventionist or specialized teachers. 
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Tier Ill Instruction 

 
Struggling learners who continue to have difficulty mastering grade level expectations after 

receiving Tier I and Tier II instruction or students who exhibit severe deficits (two grade levels below) 

in academic areas or behavior should receive Tier Ill interventions.  Materials and strategies should 

be specialized research-based interventions based on the need of the individual student who will 

receive the intervention. 

 
  Teachers can maximize instruction by offering each student the following: 
 
 

• Daily opportunities to provide specific intense instruction targeted to skill deficit. 

• Opportunities to partner with instructional specialists for additional time on task. 

• Clearly written instructions in a step-by-step manner with illustrations and explicit examples. 

• Opportunities to develop skills with varied text and supplementary materials at different levels 

of reading difficulty. 

• Increased opportunities for students to summarize during instruction. 

• Use of an additional program for students significantly below grade level. 

• Opportunities for instruction broken into smaller chunks with more opportunities to respond 

and receive feedback. 

• Opportunities for continuous review of previously taught materials. 

 
Screenings:  Universal screener, Tier II progress monitoring 

 
Procedures:   PST develops a Tier Ill intervention plan.  Intervention teacher progress monitors 

one time weekly.  Change method of instruction if ROI is not sufficient in 3-4 weeks. 

 
 Curriculum and Instruction 
 Tier Ill interventions are intended for students with significant deficits or underachievement and 
 require the most intensive services available.  A decision to move a student to Tier Ill intervention is 
 determined by the PST after several documented individualized interventions in Tiers I and II have 
 resulted in limited progress.  The interventions should increase in intensity.  The specific nature of 
 the intervention is based on progress monitoring data and/or diagnostic assessment information. 
 
 Tier Ill interventions take place OUTSIDE the general education classroom in individual or small 
 group settings. Tier Ill is NOT provided by the child's general education teacher who provides core  
 instruction. The location and service provider will vary from school to school and will depend on the 
 type of intervention the student needs.  These locations/providers could be Title I services, math 
 or reading labs, reading specialists; Strategies and Seminar Classes (secondary); behavior 
 intervention groups or counseling groups or other groups as defined by individual schools. Tier Ill 
 can continue as long as the student is making an adequate ROI as defined by the PST team. 
 
 Assessment 
 The frequency of assessment should increase in Tier Ill.  There is an extreme sense of urgency;  
 therefore, the response to the instruction should be monitored more frequently.  Diagnostic  
 assessments should be given to provide a comprehensive look at the student's strengths and areas of  
 need.
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Behavior - classes targeting broad range of behavior issues.  Examples of curriculum include: 
Skillstreaming Series, The Prepare Curriculum, Second Steps, I Can Problem Solve, Anti-
Bullying Program, Suite 360. 
 
Reading- Word-level interventions and comprehension interventions. Examples of curriculum 
include: K-3 Word-level- LANGUAGE!, Slingerland, Spraldin Writing Road to Reading, 
S.P.I.R.E.; K-3 Comprehension-Vocabulary-Corrective Reading:Comprehension, Language for 
learning, Language for Thinking, Text Talk, Voyager Passport; 4-12 Word-level-Wilson Reading 
System, Corrective Reading, LANGUAGE!, Earobics REACH, Alphabetic Phonics, REWARDS; 
4-12 Comprehension-Corrective Reading: Comprehension, Read 180 Enterprise, AMP 
Achieving Maximum Potential, Voyager Passport Reading Journeys, Tier Ill Harcourt, Student 
Reading Improvement Plan (SRIP). 
 
Math - Computation and problem-solving interventions. Examples of curriculum include: 
Transmath, Team Accelerated Instruction (TAI)-Math, AMP Math System, V-Math, New Century, 
IXL. 
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Required RTI/PST Documentation 
 

 

Each student who is being monitored by an RTI/PST should have a folder containing the following 

documents: 

• SRIP (k-3)—if applicable 

       •  RTI Worksheet 

• Student Intervention Forms 

• Parent Notification of Intervention Letter 

• Intervention Progress Reports 

• Progress Monitoring Data Graphs 

 

 
The PST should maintain the following documentation of its meetings: 

• RTI/PST Meeting Sign-In Sheet 

• RTI/PST Meeting Minutes 
 
*** If a student is referred to Special Education, the original documents noted above will be sent 

along with the referral and the copy will be kept at the school. Additionally, please collect teacher 
Tier II data and transfer to the required PST form as needed to complete a SPE referral.
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Student Intervention Plan and Documentation Form 

Attendance Key: 

P=Student Present 
A=Student Absent 

TA=Teacher Absent 

NS=No School 

 
    School:_________________________________ School Year: _______ 

                                 
Date: ____________ 

   Student: ____________________________________   Sex: ________ Race: _______   DOB: ________   Grade: _____ 
 

Intervention:   _  Dates:   _     Frequency: ________ Duration:  

 
 

 

SMART Goal:    

 
Measure:    Baseline:    Goal Score:    Goal rate of progress:          .J   week 

 
Student's rate of progress:   ..J week 

 
Outcome:    _ 

Date(s) provided to parent:    

 
WK Date M T w Th F PM 

Data 

Growth 

Rate 

PST Mtg 

Date 

Progress Rpt 

Date 

Team Recommendations 

(Continue/intensify/dismiss) 

1            

2            

3            

4            

5            

6            

7            

8            

9            

10            

11            

 
12            

13            

14            

15            
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          Problem Solving Team (PST) Checklist                                           

___Parent Referral              ___School Referral               ____504 Referral               ____ Speech Re-evaluation 
All of this information must accompany the referral to the SPE office! 

 
Checklist for Initial SPE Referral or Speech Reevaluation 

 
The following information should be collected by the PST and given to your special education key teacher. The key 
teacher will review the information with the School Psychologist/Psychometrist & obtain the signature prior to 
scheduling the SPE Referral meeting.  All of the information listed below must accompany the PST Checklist.  
 
Student’s Legal Name: _______________________________________ School Name: ____________________ 
 
Student Date of Birth:__________           Date Referral made to SPE:_________________________ 

 
Directions:  Please indicate that the following is completed and attached by noting the DATE in the blank. All information attached 
should match the information entered on the SPE referral for evaluation. 
 

_____ Passed Vision/Hearing Results (screened within the last year) 
 
_____  Latest report card 
 
_____   Cumulative records containing grades and attendance 
 
_____ Cumulative discipline records 
 
_____ Current work samples in area(s) of concern (use TCSS coversheet)-should be completed prior to the referral 

meeting 
 
_____ Observation(s) conducted in area(s) of concern should be completed prior to the referral meeting 
 
_____ Current interventions and supporting documentation (RTI, PST plan, etc.) 
 
_____ Copy of current eligibility/plan for 504, if applicable. 
 
_____ Parent Input (TCSS Social/Emotional, School & Health History Form).  
 
_____ Medical information signed by physician, if applicable  
 
_____   Medical release form signed, if applicable (See school nurse or intranet) 
 
_____ RTI Worksheet 
 
_____ Additional information from an outside community agency, if applicable 
 
_____ Has this student previously been referred for special education services?  If yes, note previous referral date. 
 
 

Signatures: 

School Administrator:  __________________________________________    Date:  ____________ 

PST Chairperson:        __________________________________________   Date:  ____________ 

SPE Key Teacher:       __________________________________________    Date:  ____________ 

School Psychologist/Psychometrist:  ________________________________  Date:_____________ 

Revised 08/26/21 
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Appendix J-1 

SAMPLE PARENT LETTER EXPLAINING INTERVENTION INITIATION 

 
School Letterhead 

Date 
 

 
 
 
 

Dear Parent/Guardian, 

 
The Tuscaloosa County School System is committed to quality education for all students. We are 

monitoring student performance in academics and behavior so we can provide help to students as 

needed. Based on the first assessment, we have decided that your child would benefit from assistance. 

We will be providing this assistance daily and will be checking your child's progress weekly. Monitoring 

information will be sent to you at regular intervals. 

 
Interventions typically include specialized, research-based teaching strategies provided within the 

classroom or in small-group settings.  A problem- solving team consisting of teachers, administrators, 

and other support personnel reviews student data regarding need for assistance, recommends the 

type of assistance to be provided, reviews data reflecting progress being made by students, and 

informs parents of this progress and of any recommendations regarding needed changes in 

interventions. 

 
As a school staff, we look forward to working with your child and are pleased to be able to provide this 

additional help.  If you have any questions, please feel free to contact your child's classroom teacher. 

 
If, at any time, you wish to request an evaluation for special education or Section 504 services, you 

may do so by contacting (Problem Solving Team Chairperson). 
 
 

 
 PST Chair: ___________________________  Date: __________ 

 
 
 Parent Signature: _____________________  Date: __________
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                                                                       Appendix J-2 
SAMPLE INTERVENTION PROGRESS REPORT 

 
School Letterhead 

 

 
__________________________ 

Date 

 
Dear  Parent's Name

We measure the progress being made weekly (or whatever progress monitoring schedule you use) 

and the results of these progress measurements are graphed in the chart which is attached. Based on 

our progress measurements, we believe that, at this time, your child is: 

   Making good progress and we plan to continue the intervention at this time. 

 

   Making some progress and we plan to continue the intervention at this time. 

 

   Making limited progress and we plan to consider changes in the intervention we are 

providing. 
 

   Making insufficient progress and we are changing the intervention in an effort to assist your 

child achieve academic success. 
 

   Making good progress and we plan to transition back to Tier II (additional interventions with your 

child's classroom teacher). 
 

   Making excellent progress and we plan to dismiss from extra interventions. 

 
As a school staff, we are pleased to have this opportunity to provide your child with this needed help. If 

you have any questions, please feel free to contact your child's classroom teacher. 

 
If, at any time, you wish to request an evaluation for special education or Section 504 services, you may 

do so by contacting appropriate school personnel. 

 
(Attach this letter to the graph of the progress monitoring data, which was most recently reviewed by the PST.  A convenient 

schedule for notifying parents would be to send this letter and graph with the report card and with the mid-grading period 

progress report. Maintain copies of these letters and attached graphs in the Student Intervention Folder described in Appendix 

M.) 

We are providing  Student's Name  with extra assistance daily by using intervention strategies which 

target: 

___ Reading Comprehension Skills 

___Word-level Reading Skills 

___ Math Computation Skills 

___Math Reasoning and Problem-Solving Skills 

___ Behavior Skills 

___ other 

 

 

 

 

 

 

 

 

 

 

 

 

_ math reasoning and problem-solving skills behavior skilla 
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Dear  Mrs. Jones

We measure the progress being made weekly (or whatever progress monitoring schedule you 

use) and the results of these progress measurements are graphed in the chart which is attached. 

Based on our progress measurements, we believe that, at this time, your child is: 
 
   __X_Making good progress and we plan to continue the intervention at this time. 

        Making some progress and we plan to continue the intervention at this time. 

 
         Making limited progress and we plan to consider changes in the intervention we are providing. 

 
  ____Making insufficient progress and we are changing the intervention in an effort to assist your child   
          achieve academic success. 
 
  ____Making good progress and we plan to transition back to Tier II (additional interventions with your   
         child's classroom teacher). 
 
____Making excellent progress and we plan to dismiss from extra interventions. 

 
 
As a school staff, we are pleased to have this opportunity to provide your child with this needed help. If 

you have any questions, please feel free to contact your child's classroom teacher. 

 
If, at any time, you wish to request an evaluation for special education or Section 504 services, you 
may do so by contacting Mrs. Cortez, Chairperson or any appropriate school personnel. 

 
(Attach this letter to the graph of the progress monitoring data which was most recently reviewed by the PST.  A convenient schedule for 

notifying parents would be to send this letter and graph with the report card and with the mid-grading period progress report. Maintain copies 

of these letters and attached graphs in the Student Intervention Folder described in Appendix M. 

Appendix J-2 

SAMPLE INTERVENTION PROGRESS REPORT 

              9/25/21 

                                       Date 

 

 

Readers R Leaders 

Elementary School 

 

We are providing  Mary            with extra assistance daily by using intervention strategies which target: 

___ Reading Comprehension Skills 

_X_Word-level Reading Skills 

___ Math Computation Skills 

___Math Reasoning and Problem-Solving Skills 

___ Behavior Skills 

___ Other 

 

 

 

 

 

 

 

 

 

 

 

 

_ math reasoning and problem-solving skills behavior skilla 
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RTI/PST Meeting 

Sign-In Sheet 

 

 

School: ___________________________  Date: __________________ 

 

 

Name         
   

Position Signature 

 Chairperson 
 

 

 Secretary 
 

 

 Timekeeper 
 

 

 Data Manager 
 

 

  
 

 

  
 

 

  
 

 

 

 
 

 

 

 

 

 

 

Teachers and/or others 

who work with the 

students to be reviewed. 
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                RTI/PST Meeting 
 

                Minutes 
 

 
 Student: _______________________________    Grade: _____________

 Recommendation: 

 _____Continue with current instruction/intervention 

_____ Intensify intervention (note changes in Section Ill of student's plan) 

 _____Dismiss   

  _____Refer for special education evaluation 

 

 Comments:  

 

 

 
 
--------------------------------------------------------------------------------------------------------------------------------------------------- 

 
 Student: _______________________________    Grade: _____________

 Recommendation: 

 _____Continue with current instruction/intervention 

 _____Intensify intervention (note changes in Section Ill of student's plan) 

 _____Dismiss   

 _____Refer for special education evaluation 

 

 Comments: 

 

 

 

 
 

Intensifying intervention may include 

increasing time, reducing size of 

intervention group, or adding another 

tier. 
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RTI/PST Meeting 
Sign-In Sheet-Example 

 
 

 
 

School:  Marvel Elementary School  Date:  9/25/21 
 
 
 

 
Nam

e 

 
      Position 

 

Signature 

 
 

Superman 

 

Chairperson 

 

Superman 

 
Spiderman 

 

Secretary 
 

Spiderman 

 
Batman 

 

Timekeeper 
 

Batman 

 
 

Black Panther 

 

Data Manager 

 

 

Black Panther 

 
 

Wonder Woman 

 
 

Teacher 

 

Wonder Woman 

 
 

Hulk 

 

Counselor/Social Worker 

 

 

Hulk 

 
Captain America 

 
Intervention Teacher 

 

Captain America   
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Date:   9/25/21 

RTI/PST Meeting 

Minutes 

 
 

 Student:  Joe Smith  Grade: 10 
 

Recommendation: 

_____ Continue with current instruction/intervention 

__X__Intensify intervention (note changes in Section Ill of student's plan) 

_____Dismiss 

_____Refer for special education evaluation 

 Comments: 

Joe is not progressing at a rate that will allow him to reach his intervention goal. The team recommends Joe 

receive additional math intervention before school 3 days a week. 

 

______________________________________________________________________________________ 

 

 Student: Mary Jones         Grade: 5 

Recommendation: 

___X_Continue with current instruction/intervention 

_____Intensify intervention (note changes in Section Ill of student's plan) 

_____Dismiss 

_____Refer for special education evaluation 

 

 Comments: 

Mary is on track to reach her intervention goal. 
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            Tuscaloosa County Schools 
           RTI/PST Meeting 

            Sign-In Sheet 
 

 
 
          

                                             School                                                                                  Date of meeting 
 

 
  

Name Position Signature 

 Chairperson 
 

 

 Secretary 
 

 

 Timekeeper 
 

 

 Data Manager 
 

 

 Counselor/Social Worker 
 

 

 Nurse 
 

 

 Intervention Teacher 
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      Tuscaloosa County Schools 
RTI/PST Meeting Minutes 

 

 

 

 

 

 

Student Name: __________   Grade: _________ 
 
Classroom teacher: _______________________      Date: ________ 
 
 
Recommendation of team: 
 
_____Continue with current instruction/intervention 

_____Intensify Intervention (note any changes in Section Ill of student's plan) 

_____Dismiss from PST 

_____Refer for Special Education evaluation 

 
 
Why the above decision was made (what data supports decision): 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
________________________________________________________________________________ 
 
 
________________________________________________________________________________ 
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Indicate with a “P” the 

student was present 

for intervention or “A” 

the student was 

absent. 

Student Intervention Plan and Documentation Form 

 

    School:_________________________________ School Year: _______ 

                               

 Date: ____________ 

   Student: _________________________________  Gender: ________ Race: _______   DOB: ________   Grade: _____ 
 

Intervention:   ___  Dates:  ____ _-      Frequency:  ________ Duration:  

 
 

SMART Goal:    

 
Measure:    Baseline:    Goal Score:    Goal rate of progress:          .J   week 

 
Student's rate of progress:   ..J week 

 
Outcome:    _ 

Date(s) provided to parent:   _ 

 
WK Date M T w Th F PM 

Data 

Growth 

Rate 

PST Mtg 

Date 

Progress Rpt 

Date 

Team Recommendations 

(Continue/intensify/dismiss) 

1            

2            

3            

4            

5            

6            

7            

8            

9            

10            

11            

 
12            

13            

14            

15            

Attendance Key: 
P=Student Present  
A=Student Absent  
TA=Teacher Absent  
NS=No School 
 

PM Data minus baseline divided 

by the number of weeks of 

intervention. 

 

Data point information 

Each student’s data should 

be reviewed by the PST at 

least once each month. 

Parents should receive a progress report 

with data from progress monitoring 

attached every 4-6 weeks. 
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1 9/1/21 P P P P P 4   

2 9/8/21 P P P P P 5   

3 915/21 P A P P P 5   

4 9/22/21 P P P P P 6 -1 9/22/21 

5 9/29/21 P P P P P 10   

6 10/6/21 P P A P P 11   

7 10/13/21 P P P P P 13   

8 10/20/21 A P P P P 14 .5  
10/20/21 

9 10/27/21 P P P P P 15    

10 11/3/21 P P A P P 16    

11 11/10/21 P P P P P 17    

12 11/17/21 A P P P P 19 .75 11/17/21 11/19/21 

13           

14           

15            

PM Data minus baseline divided 
By the number of weeks of intervention. 

             
                                Student Intervention Plan and Documentation Form 

 
 

School:  Marvel High School        School Year: 2021-2022 Date:   08/27/2021 

 

Student: Mary Jones            Gender: F              Race: White         DOB: 05/11/2002        Grade: 5 

Attendance Key: 
P=Student Present  
A=Student Absent  
TA=Teacher Absent  
NS=No School 
 

 

Intervention: Reading Comprehension/CBM Reading Passages     Dates: 9/1/21 - 11/7/21      Frequency: 4x/week     

 

Duration: _30 min/session_     Interventionist: Captain America       Title/Position: Intervention teacher 

 
SMART Goal:  By the end of 15 weeks. Mary will increase her reading comprehension skills by completing 22 passages correctly.  
 
Measure: CBM  Baseline:  10 passages  Goal Score: 22 passages    Goal rate of progress: 1.2  /week 

 

Outcome: During weeks one through four. Mary did not make any progress towards her goal. Beginning the next four- week 

span, the team decided to change the intervention strategy and saw posi tive trends. The current intervention for Mary will 

continue and the team will re-evaluated her progress at week 12. Mary had made significant progress toward her goal. She is 

well on her way to reading the goal score. 

 
Date(s) provided to parent:    

 
WK Date M T W Th F PM 

Data 
Growth 
Rate 

PST Mtg 
Date 

Progress 
Rpt Date 

Team Recommendations 
(Continue/Intensify/Dismiss 

 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
          
                                                                                                                                                 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 

9/23/21 
 

 
 

 
 

 
 

 
10/22/21 

 
 

 
 

 
 

 
Intervention strategy changed 

 
 

 
 

 
 

Continue-TREND is positive 
 

 
 

 
 

 
 

Intervention strategy changed 
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Reminders: 
 

 

1. Set Overall Growth Rate 
 
 
 

(Goal minus Baseline)  ÷ # of anticipated weeks 
             of intervention  

 

 (25 - 12)  ÷    10 =      1.3 

 
 

 

   

 Reminders: 
 

2. Calculate Monthly Growth Rate 
 
 
 

   (PM Data minus Baseline)  ÷ Current# of weeks 

                                                                   of intervention 

 

 

       (20    -   12)  ÷       8   =  1 
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• 
 

 
 
 

 RTI/ PST 

Optional Forms 
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STUDENT NAME:   GENDER:  DOB:   

SCHOOL:  GRADE:    

Confidential- For Professional Use Only: This information is to be regarded as strictly confidential and is to be 
made available toauthorized persons only. Please complete the information to the best of your ability and only 
report information you feel comfortable releasing.  This information will be used by the school to better 
understand and serve your child's needs. 

 
FAMILY COMPOSITION 

 

The student lives with:   _____ biological mother    _____biological father   _______stepmother   _____stepfather  

                        _____ guardian  Parent/guardians, as listed: ______________________________ 

 

Other adults/children in home (Group/Foster/Therapeutic Homes list. first name only) 
 

Name  Gender  Age Grade/School  Relation to Student 

1.   

2.   

3.   

4.   

 

Does the student have any siblings that do not live in the home? 
Name  Gender            Age Grade/School 

1.   

2.   

3   

4.   

 
MEDICAL HISTORY 

 
  Birth History (Complete for students ages 3-9) 
  Mother’s age at birth: ______ Fathers age at birth: ______   Length of pregnancy (weeks): _____  Birth weight: ______ 

Please list any complications that occurred during pregnancy:  _ 

 
 Development (Complete for students ages 6- 21) 

 Did your child meet all developmental milestones (e.g. crawling, walking, speaking, toilet trained)? ___ Y  ___ N  
  
Explain:                                                                                                                                                                           _ 

 Has your child experienced any of the following problems within the last 6 months? (If yes, please describe) 
  _____Feeding                                        _____Separation from parents             _____Under/Over weight 
  _____Bedwetting or bowel accidents     _____Diabetes                                     _____Ear infections Seizures 
  _____Serious burns                               _____Broken bones Surgery                _____Hospitalizations                   

  _____Asthma                                              _____Head Injury                                     _____Allergies                     ____Other 

Social/Emotional, School, and Health History 
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Current Medical Information 

 Name of your child's pediatrician: ______________________________________ 

 Does your child have any current diagnosis? (Please include: medical, health, orthopedic, & mental 
    health diagnosis) ________________________________________________________________ 

 Eyeglasses/contacts: ___ Yes  ____ No    Date of last screening:  Dr. ___________________ 

 Hearing Problem:  ___Yes  ___ No        Date of last screening:  Dr. ___________________ 

 How well does your child sleep?__________  Number of hours per night: ___________ 

 Medication(s) for long periods:  ___Yes ___No 
 

Date 
1. 

2. 

Medication I Dose  Reason

 

SOCIAL I EMOTIONAL 

 

• Name 3 strengths of your child?  _ 

• What are your concerns for your child?  _ 

• When were they first noticed?  _ 

• Name at least three of your child’s favorite activities:  ___  _ 

• What do you see in the future for your child after high school?  _ 

 Professionals/agencies (outside of school) working with the student (therapy, tutoring, Juvenile Court, 

DHR): Agency name:  _ 

 
 
Social 
 

 Is your child a leader or a follower?_______________ 

 Does your child typically play with older or younger children? __________ 

 Does your child belong to a social group like sports, church, and scouts? ________________________________   
Explain: ____________________________________________________________________________________ 

 How does your child get along with peers? ________________________________________________________ 

 How well does your child  get a1ong with: (check as appropriate) 

 Good Fair Poor Comments 

Father I Stepfather     

Mother I Stepmother     

Brother 
/Stepbrothers 

    

Sister I Stepsisters     

Other Adults     

 
 
 
 
 
 
 
 
 

Social/Emotional, School, and Health History—Page 2 
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Emotional (Within the last 6 months) 

 Describe your child's overall mood _____________________________________________________ 

 Are there any significant family changes/problems that could be upsetting your child? 
           ____separation  ____divorce   ___parent/family incarceration   ___terminal illness   ___death         
           ____new additions to family    ___new stepparent   ___family financial crisis   ___recent move    

        ___other  _________________ 

   Notes: __________________________________________________________________________ 

   Has your child ever witnessed or experienced any type of violence?  ___Yes  ___No 
   If yes, explain: ___________________________________________________________________ 

  Has your child expressed suicidal ideation?  ___Yes   ___No       When? _______    
  If yes, Explain:    

 What was done as a result?__________________________________________________________________________ 

 
 

SCHOOL HISTORY 

 
 Where did your child attend school (please indicate all schools) 
 Pre-K: ___________________ 
 K-5: _____________________ 
 6-8: _____________________ 
 9-12: ____________________ 
 
• Has your child attended more than one school in a given school year? 
   If yes, explain: 
• Did your child have adjustment/separation problems upon starting school?  ___Yes   ___No 
   Explain: 
• Were there problems in any grade (social, academic, behavior, attendance):   ___Yes  ___No 
   Explain: 
• Describe any concerns you have for your child at school ___________________________________________________
  
• Has your child ever been retained?  ___Yes   ___No     What grade?  _____  
• Has your child ever been suspended (school or bus)?  ___Yes  ___No   What school? __________________________ 
 
 

ADDITIONAL INFORMATION 
 

 Additional information you would like to share with us about your child:   
 
 
 
 

PARENT CONSENT FOR USE OF INFORMATION 
 
            I release this information for the purpose of evaluation and/or intervention planning.  ___YES   ___NO 
 

Parent Signature:  _________________________________   Date: ________________ 

Social/Emotional, School, and Health History—Page 3 
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                                                            Behavior Report Card 
       Adapted from Crone, Horner & Hawken (2003) 

 
Name:- ______________________________           Date: __________________   
 
Intervention Program: ______________________________________________ 

 
Rating Scale: 3=Good day   2= Mixed day  1=Will try harder tomorrow 

 
GOALS: 

 1st 
period 

2nd 
period 

3•d 
period 

4th 
period 

5th 
period 

6th 
period 

7th 
period 

8th 
period Be Respectful         

Be Resourceful         

Be Responsible         

 
Teacher 
Comments: __________________________________________________________________ 

 
 
 
 
 
Parent Signature and 
Comments: __________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 

Points Possible: _______ 
 

Points Received:  ______   
 

% of Points: _______  

Goal = ______  
Goal Achieved?   Y   N 
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                             Behavior Report Card 
                                    Sample with Data 

Adapted from Crone, Horner & Hawken (2003) 
 
 
 Name:  Will Cooperate____________                        Date: 8/31/2020________ 
 
Intervention Program:  ___SPIRE Reading_____________________________ 
 
Rating Scale: 3=Good day   2= Mixed day   1=Will try harder tomorrow 
 
GOALS: 

 1st 
period 

2nd 
period 

3rd 
period 

4th 
period 

5th 
period 

6th 
period 

7th 
period 

8th 
period 

Be Respectful 
Listen to discussions 

2 3 2 2 1 3 2 2 

Be Resourceful 
Complete homework 

1 1 1 1 1 1 1 1 

Be Responsible 
Come to class on time 

3 3 3 3 3 1 1 1 

 
 
Teacher 
Comments: 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
 
 
Parent Signature and 
Comments: 
______________________________________________________________________ 
 
 
 
 
 
 
 
  Points Possible:  72 
 
 Points Earned:  43  
 
 % of Points: 60   

 Goal= 90 
 Goal Achieved?    No 
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Questions and Answers about 
Response to Instruction and 

Problem Solving Teams 
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Questions and Answers about RTI/PSTs 
 

What is the criterion for successful targeted instruction/intervention?  
 
Targeted instruction/intervention is successful if the student is on target to reach 
the intervention goal set by the student's PST. The PST must collect evidence to 
determine whether the student's goal will be met using progress monitoring 
instruments such as CBMs. 
 
How long should interventions be implemented in the RTI process? 

RTI typical ly does not have time deadlines, however, please note that the SPE 
law requires a minimum of eight (8) weeks when applicable. A student may remain 
in the RTI process indefinitely. The amount of time a student participates in the 
process depends on the significance of the learning deficit. Students with 
significant skill deficits may require several years of intervention to close learning 
gaps. Interventions should be continued as long as the student exhibits a positive 
response.  
 
When does the PST make the decision to refer a student for special education 

evaluation? 

The PST may refer a student for special education when they have substantial 
documentation that the student has received targeted instruction and research 
based intervention to address the student's specific skill deficits and the student is 
not responding   positively to instruction/intervention.  Documentation should 
include: 

• Problem Solving Team (PST) Student Intervention Plan 

• Student Intervention Documentation Forms 

• Parent Notification of Intervention Letter 

• Intervention Progress Reports 

• Progress Monitoring Data Graphs 
Progress monitoring data graphs should provide evidence that Tier II and Tier Ill 
interventions were provided and given sufficient time to work. 
 
** If a parent requests an immediate special education evaluation, is the 

school obligated to comply? 

If a parent requests an evaluation, schools should explain the RTI process and the 
services the student will receive during the documentation period. Schools may 
not talk parents out of requesting an evaluation; however, it is expected that parents 
will be informed of the current evaluation practices. If the parent still would like to 
request a special education evaluation, contact the special education staff at the 
local school to initiate the appropriate referral process. Progress monitoring will 
run concurrently with the SPE evaluation process. 
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Definition of Response to Intervention (RTI) Terms: 
 

 
 

Benchmark Assessment- Universal screening method is repeated 2 to 4 times 
per year. 

 

 

Curriculum Based Measurement (CBM)- A "family" of assessment instruments 
that are designed to assess basic skills progress using tests with a number of 
common features. CBM tests are: (a) standardized, (b) short (i.e. usually less than 
5 minutes), (c) easy to administer and score over time, (d) technically adequate, 
and (e) sensitive to improvement. 

 

Growth Rate = Rate of Improvement (ROl) 
When a student is referred to PST, to determine the overall desired growth rate 
by calculating: 
 
Goal minus the baseline divided by the total number of anticipated weeks of 
intervention. 
****************************************************************************************************************************************** 

Calculate the progress toward the overall desired growth rate: 
PM Data minus baseline divided by the number of weeks of intervention 

 
The rate of improvement is compared to the rate of improvement of a typical peer 
and is one of the factors considered in determining whether a student has made 
adequate progress. The at-risk student's rate of improvement must be greater than 
the rate of improvement of a typical student in order to "close the gap" and return 
to grade level functioning. 

 

 

Level of Performance - This is another factor that is considered in determining 
whether a student has made adequate progress. 

 
 

Multi-tiered early intervention system  - Student  scores  on  the  universal 
screening tool are aligned with the level or "tier" of intervention that matches the 
students' severity of need. As progress monitoring data indicates changes in the 
students' severity of need, students can move flexibly to levels or "tiers" of 
intervention that match their need. 

 
Progress monitoring - A system that is liked to a multi-tiered early intervention 
system, is specified explicitly (i.e. tools, timelines and processes), is continuous 
(i.e. the same assessment tools are used across the levels of severity) and is 
technically adequate (i.e. reliable and valid for the purpose for which they are being 
used). www.rti4success.org 

http://www.rti4success.org/
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Rate of Improvement (ROl) = Growth Rate 

When a student is referred to PST, to determine the overall desired growth rate 
by calculating: 
 

Goal minus the baseline divided by the total number of anticipated weeks of       
intervention. 

***************************************************************************************************************************************** 

Calculate the progress toward the overall desired growth rate: 
PM Data minus baseline divided by the number of weeks of intervention 

 
The rate of improvement is compared to the rate of improvement of a typical peer and is 
one of the factors considered in determining whether a student has made adequate 
progress. The at-risk student's rate of improvement must be greater than the rate of 
improvement of a typical student in order to "close the gap" and return to grade level 
functioning. 
 

 
 

Risk Status - Student scores on the universal screening tool are evaluated 
according to pre-determined cut scores and are then assigned to benchmark (students 
scoring above the cut score), strategic (students scoring between the cut scores set for 
moderate and high-risk status) and intensive (students scoring below the cut score set for 
high risk status) risk groups. 
 

 
 

Scientifically Research Based Instruction/Intervention- An instructional 
strategy, program or intervention is considered scientifically research based if the 
results have been replicated by three or more studies, the findings can be 
generalized (factors have been controlled so that student progress can be attributed 
to the strategy or tool being researched), the scientific method is used, standards 
have been met through a rigorous peer review process, and the findings are 
longitudinal.
 
 

Universal Screening – All students are tested on a standard test(s) for the purpose 
of determining which students may be sufficiently different from expectations to  
warrant more intensive intervention. (Universal screening differs from individual 
screening which is based on testing a subset of student, usually one at a time, in a 
process that typically is initiated by teacher referral.) 
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